English & Drama Faculty

Curriculum



Our curriculum aims to ignite, inspire and challenge, providing the fuel for students
to better understand themselves and the world around them.

We strive to transfer our passion for English to all students at the Grove

School, developing their love of literature through the exploration of high-quality,
challenging texts. Students are brought to mastery of fundamental communication
and literacy skills through exposure to a provoking array of texts, contexts and ideas.
In acquiring the knowledge to confidently connect with the world around them,
students become readers of themselves.

Curriculum



Thematic and contextual links help to structure our curriculum model from Year 7 - Year 13, building
on the foundations of Key Stage 2. Schemas of knowledge are constructed across distinct strands of
the discipline such as, prose, drama and poetry study; creative writing; non-fiction reading &
inference; exploration of rhetoric; transactional writing; and speaking & listening skills. Units develop
disciplinary knowledge through these strands across a colourful landscape of contexts and text types,
carefully mirrored and sequenced to ensure progression within the curriculum model, be it through
the Aristotelian construction of a convincing argument or precise analysis of a Shakespearean
soliloquy.

In providing a breadth of knowledge and experience, the supra-curriculum in English illuminates and
enriches students’ core learning across units. A digital theatre platform complements live theatre
excursions and a film club to provide students with high quality visual experiences tailored to their in-
class study. Elsewhere, an online daily-news and media platform provides extensive opportunities for
critical reading and exploration, within real-life contexts. For each content area, students are
challenged with opportunities to ‘watch’, ‘read’ and ‘do’, taking them beyond the defined areas of
study to further fuel their sense of wonder and curiosity.

Curriculum
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Our story begins with a series of perilous journeys. Deserts, cities and oceans are traversed as characters search for safety and freedom, grappling
with issues of identity against a turbulent sea of socio-political and economic conflict. From 215t Century diaspora, we take a leap back-in-time to
the Gothic-horror of 19t Century England and North America, tip-toeing through a landscape of psychological terror, monsters and madness. An
introduction to Shakespeare follows as we jump further back into the cannon of English Literature, this time landing in the 16t & 17th Century to
explore a selection of the Bard’s most beloved characters, soliloquies and sonnets. A grounding in poetic form here acts as a bridge to the next
unit in this sequence: an introduction to poetry in our more immediate context as a means for better understanding ourselves and our own
journeys. For the final chapter of our Year 7 story, we are transported to faraway lands and ancient civilizations, exploring a collection of myths
and legends which have helped to shape our culture, informing many of the texts and contexts already studied.

As the curtain rises on Year 8, a dystopian world collides with a rich tapestry of contemporary issues: freedom and equality, survival and sacrifice,
power and propaganda, protest and heroism. The Hunger Games updates one of the key myths of our Year 7 study - Theseus and the Minotaur -
enriching our understanding of the way stories are returned to and reborn across time, with those key messages of resilience and hope an ever-
present thread. Building from this longer novel-study, students are inspired by a colourful palette of contexts, genres and text types: an
exploration of 19th Century Crime & Punishment (with a specific spot-light on grisly ‘True Crime’ from the local landscape) builds on the
groundwork laid in Year 7’s Gothic study; classic Shakespearian Tragedy in the form of Romeo and Juliet; horizon-expanding poetry; and close-
study of a masterful 20t" Century novella, Of Mice and Men: a modern myth of the American west.

Year g’s narrative is one of power, persuasion and morality, guiding students to an interrogation of the nature of the human condition. The scene
is set with the study of Orwell’s allegorical fable, ‘Animal Farm’: a novella which charts the follies of politics and power, and the ways in which
language can be used to control. This thread extends into the following unit: a close study of the art of rhetoric in famous speeches across history,
from Alexander the Great to Greta Thunberg. Our next stop is Ancient Greece by-way of Stratford-upon-Avon: Shakespeare’s Julius Caesar’ is the
perfect accompaniment to this extended study of language and power — an examination of politics, power and betrayal within classical Tragedy. A
collection of short stories from diverse authors awaits the students in the next stage of their journey: an eclectic set of modern stories exploring
prevalent societal issues. The Summer Term marks a transition to study of key GCSE texts, including Priestley’s classic social commentary, ‘An
Inspector Calls’, another text rich with rhetoric and chiefly concerned with issues of power and morality. Finally, students explore a cluster of
selected poems from the Poetry Anthology focusing on the themes of Conflict and Nature: key threads of the Year 7, 8 & 9 journey so far.

Curriculum Narrative
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The Blg Picture: v7is arich and varied introduction to the study of English at KS3. A bespoke transition unit introduces students to 3 high-quality texts —a novella, a graphic novel and a novel — each connected to the wider
theme of ‘survival and migration’, inspiring students to engage with a range of pertinent real-world issues: freedom and human rights, identity and race, hope and loss, politics and power. Building from this longer study, students
are challenged by a broad spectrum of contexts, genres and text types: an exploration of nineteenth century Gothic fiction; classic Shakespearian drama; an introduction to poetry as a means for understanding themselves and
their own journeys; and a collection of myths and legends — from faraway and ancient civilizations to more familiar settings. Through these units, a comprehensive mix of reading, writing, and speaking and listening opportunities
develop students’ knowledge and skills building from the foundations laid at KS2 to further spark their curiosity and love of language, promoting the key values of empathy and excellence.

Intent: ‘Learning Programmes’ to be covered: Survival & Migration (Texts: A Different Boy; lllegal; Refugee Boy); An Introduction to Gothic; A Midsummer Night’s Dream; Poetry: Me and My World; Myths and Legends.
The overarching intent of English in Y7 is to promote high standards of language and literacy by equipping pupils with a strong command of the spoken and written word, and to develop their love of literature through the
exploration of high-quality, challenging texts. The first LP in this planning sequence is designed to provide a transition at the start of Y7, building on the pedagogies and knowledge needed to achieve the end of KS2 standard for
writing and reading with KS3 objectives woven in. Skills covered throughout the year are in-line with the KS3 National Curriculum, with the aim that all pupils can: read easily, fluently and with good understanding; develop the
habit of reading widely and often, for both pleasure and information; acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic conventions for reading, writing and spoken language; appreciate our
rich and varied literary heritage; write clearly, accurately and coherently, adapting their language and style in and for a range of contexts, purposes and audiences; use discussion in order to learn; be able to elaborate and explain
clearly their understanding and ideas; be competent in the arts of speaking and listening, making formal presentations, demonstrating to others and participating in debate. The LPs which form part of this sequence have been
selected to lay the foundations of further study throughout KS3, with carefully considered thematic, textual and contextual links weaving their way into Y8 and beyond. LP1in Y8, for instance, builds on the central theme of
‘survival’ established here, but swaps the real-world settings for a dystopian back-drop, whilst updating the Greek myth of ‘Theseus and the Minotaur’ studied in LP5; LP2 in Y8 draws on the Y7 ‘Introduction to Gothic’, developing
students’ understanding of nineteenth century context but in a more localized and ‘real-world’ setting; ‘An Introduction to Shakespeare’ introduces the students to the world of Shakespeare’s poetry and drama, which will be
expanded upon with Romeo & Juliet in Y8, Julius Caesar in Y9, and Macbeth in Y10, and LP4 grounds students’ exploration of poetry in their own context before Y8’s broader cultural focus.

Implementation:

* There will be five LP units. LP1 — Survival & Migration —is a longer LP delivered over the first full term, incorporating study of 3 connected Key assessments: Autumn Term
texts, each a different form (a novella, a graphic novel, and a novel). The rest of the LPs are half-termly units of approximately 6 weeks. Baseline testing

. Through reading in partlcul'ar, pupils have a chance to develop culturally, emotionally, intellectually, socially and spiritually. Literature, Formal assessment will Empathetic Ietter-writing
especially, plays a key role in such development. X X

+  The importance of spoken language in pupils’ development across the year — cognitively, socially and linguistically — has also been occur once per half-term. Reading and analysis-style
prioritised. Spoken language continues to underpin the development of pupils’ reading and writing during key stage 3 and teachers will assessment: Refugee Boy
thereforg ensure !ouplls" confidence and competence |.n ﬂ:\IS area continue tp deyelgp. Pup!Is will be taught to u.nderst'and and use' the DIRT time will take pIace
conventions for discussion and debate, as well as continuing to develop their skills in working collaboratively with their peers to discuss . . Spring Term
reading, writing and speech across the curriculum. weekly during English

* Texts have been selected and resources designed to promote the key values of empathy, integrity, creativity and equality, in support of lessons. Creative writing - Gothic
students’ striving towards excellence. Resources regularly sign-post these qualities and opportunities to support the unifying vision of the .
Grove. . Readmg assessment -

+  Achievement will be championed regularly via SIMS InTouch, AtL grades, E-praise postcards, phone calls home, faculty and whole-school Homework will be peer Shakespeare
‘Celebration’ nominations, and crucially for students via regular, explicit feedback of skills and grades. marked or used in lesson.

* Independence and study skills will be fostered through challenging texts and questions, group and pair work, modelling, homework and
independent reading for pleasure. Flipped learning, literacy tasks, comprehension tasks and creative work will be set for homework. I Summer Term
Students’ revision skills will be developed by in-class and homework assessment preparation. PfL ‘recap’ tasks and low-stakes quizzes have Teachers will live mark/
been built into all schemes to support more effective knowledge retention and revision. sample mark non-formal End of year GCSE style exam

*  WOW moments: Creating ‘unheard stories’ from a graphic novel; conducting local ‘field’ poetry assessments. Poetry analysis

» Literacy skills will be addressed within all lessons with high-quality and challenging texts at the forefront of this strategy. These LPs are Transactional writing: myths
supported by the ‘building better sentences’ and ‘building brilliant vocabulary’ resource schemes, literacy-focused homework, LP
‘confident communicator’ key word lists, spelling tests, literacy quizzes, the online ‘Bedrock’ literacy programme, and reading for and Iegends

pleasure.

Impact: Good: Students can access KS3 work. They read with independence, understanding and resilience. They write with accuracy.
Better: Students can confidently engage with KS3 work: They read with independence, understanding and fluency. They write with accuracy, control and growing ambition.
Excellent: Students confidently engage with the most challenging KS3 texts. They demonstrate evaluative skills when reading and analysing texts. They write with ambition, creativity and fluency.
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The Big Picture: vsis a wonderful representation of the diversity and power of the study of English. A dystopian world collides with a rich tapestry of contemporary issues: freedom and equality, survival and sacrifice,
power and propaganda, protest and heroism. Building from this longer novel-study, students are challenged and inspired by a colourful palette of contexts, genres and text types: an exploration of nineteenth century Crime &
Punishment with a specific spot-light on grisly ‘True Crime’ from the local landscape; classic Shakespearian Tragedy; horizon-expanding poetry; and a masterful twentieth century novella. Through these units, a comprehensive mix
of reading, writing, and speaking and listening opportunities develop students’ knowledge and skills, sparking their curiosity and love of language, and preparing them for the rigors of GCSE study.

Intent for implementation: ‘Learning Programmes’ to be covered: Dystopian Literature: The Hunger Games; Crime & Punishment; Romeo & Juliet; Poetry: The Wide World; Of Mice and Men.

Skills covered are in-line with the KS3 National Curriculum, with the aim that all pupils can: read easily, fluently and with good understanding; develop the habit of reading widely and often, for both pleasure and information;
acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic conventions for reading, writing and spoken language; appreciate our rich and varied literary heritage; write clearly, accurately and
coherently, adapting their language and style in and for a range of contexts, purposes and audiences; use discussion in order to learn; be able to elaborate and explain clearly their understanding and ideas; be competent in the
arts of speaking and listening, making formal presentations, demonstrating to others and participating in debate.
This year of study has been carefully sequenced to build on thematic and textual links established in Y7, each unit ‘twinned’ to develop specific understanding linked to text-types, genres, contexts and purposes, providing rich
opportunities to acquire and then extend cultural capital in meaningful and intuitive ways. Hence, LP1 builds on the corresponding Y7 unit, connecting with the central theme of ‘survival’, but swapping the real-world settings of
the prior unit with a dystopian back-drop, whilst updating the Greek myth of ‘Theseus and the Minotaur’; LP2 draws on the Y7 ‘Introduction to Gothic’, developing students’ understanding of nineteenth century context but in a
more localized and ‘real-world’ setting; Romeo & Juliet delves deeper into the world of Shakespeare as introduced in Y7, ‘Poetry: The Wide World’ broadens the focus of the corresponding Y7 ‘Me and My World’ poetry unit to
consider wider cultural connections beyond our local and national boundaries; finally, Of Mice and Men bridges the gap between the shorter novella of Y7’s A Different Boy, with a more in-depth consideration of historical
context in preparation for study of the GCSE novella: A Christmas Carol.

Implementation:

There will be five LP units. LP1 — Dystopian Literature —is a longer novel study and a double-unit delivered over the first full term. The
rest of LPs are half-termly units of approximately 6 weeks.

Through reading in particular, pupils have a chance to develop culturally, emotionally, intellectually, socially and spiritually. Literature,
especially, plays a key role in such development.

The importance of spoken language in pupils’ development across the year — cognitively, socially and linguistically — has also been
prioritised. Spoken language continues to underpin the development of pupils’ reading and writing during key stage 3 and teachers will
therefore ensure pupils’ confidence and competence in this area continue to develop. Pupils will be taught to understand and use the
conventions for discussion and debate, as well as continuing to develop their skills in working collaboratively with their peers to discuss
reading, writing and speech across the curriculum.

Texts have been selected and resources designed to promote the key values of empathy, integrity, creativity and equality, in support of
students’ striving towards excellence. Resources regularly sign-post these qualities and opportunities to support the unifying vision of the
Grove.

Achievement will be championed regularly via Arbor parental email contact, AtL grades, E-praise postcards, phone calls home, faculty and
whole-school ‘Celebration’ nominations, and crucially for students via regular, explicit feedback of skills and Ks3 criteria grades.
Independence and study skills will be fostered through challenging texts and questions, group and pair work, modelling, homework and
independent reading for pleasure. Flipped learning, literacy tasks, comprehension tasks and creative work will be set for homework.
Students’ revision skills will be developed by in-class and homework assessment preparation. PfL ‘recap’ tasks and low-stakes quizzes
have been built into all schemes to support more effective knowledge retention and revision.

WOW moments: designing tech-inspired inventions for a dystopian world, presenting ‘Apprentice’ style pitches, exploring local ‘True
Crime’, students recording their own news reports.

Literacy skills will be addressed within all lessons with high-quality and challenging texts at the forefront of this strategy. These LPs are
support by the ‘building better sentences’ and ‘building brilliant vocabulary’ resource schemes, literacy-focused homework, LP ‘confident
communicator’ key word lists, spelling tests, literacy quizzes, the online ‘Bedrock’ literacy programme, and reading for pleasure.

Key assessments:

Formal assessment will occur
once per half-term.

Feedback strategies will be
integrated in every lesson

Teachers will live mark/

sample mark non-formal
assessments as part of the wider
feedback process.

Homework will support learning
within individual units.

Bedrock Vocabulary will used
within class and as homework to
support and enhance students'
cross-curricular vocabulary
acquisition.

Autumn Term
Hunger Games reading assessment

(Extract-Language Component 1
style)
Hunger Games: Dystopian inspired
narrative creative writing

Spring Term
Reading assessment -
Shakespeare
Crime & Punishment
transactional writing piece

Summer Term
Poetry analysis assessment
Of Mice & Men reading
assessment
End of year GCSE style exam

Impact: Good: Students understand some uses of real-world English and they read with independence, understanding and resilience. They write with accuracy; Better: Students have a good understanding of real-world

English. They read with independence, understanding and fluency. They write with accuracy, control and growing ambition; Excellent: Students show confidence evaluating the uses of real-world English. Students confidently
engage with the most challenging KS3 texts. They demonstrate evaluative skills when reading and analysing texts. They write with ambition, creativity and fluency.
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from the Poetry Anthology focusing on the themes of Conflict and Nature: key threads of the Y7, 8 & 9 journey so far.

TI ie Big Picture: voisa study of power, persuasion and morality, guiding students to an interrogation of the nature of the human condition. First, we begin with Orwell’s allegorical fable, ‘Animal Farm’: a study of politics and
power. Students are introduced to the art of rhetoric through study of the novella, particularly the Aristotelian triad of ethos, logos and pathos. This thread extends into the following unit: a close study of rhetoric in famous speeches across
history. Study of speeches — from Alexander the Great to Greta Thunberg — work to support students in their own deployment of rhetorical devices as they construct their own speeches. Shakespeare’s ‘Julius Caesar’ is the perfect
accompaniment to this study of rhetoric: an examination of politics, power and betrayal within classical Tragedy. A collection of diverse short stories awaits the students in Spring Term 2: this is an eclectic set of stories dealing with
modern, controversial issues that affect many in our society. The summer term marks a transition to study of key GCSE texts, including Priestley’s classic social commentary, ‘An Inspector Calls’. This is an opportunity for students to
demonstrate their analytical skills and apply their understanding of subtext, using their understanding of rhetoric to help evaluate the balance of power as presented in the play. Finally, students explore a small cluster of selected poems

Implementation:

* There will be six LP units. LP1 — ‘Animal Farm’ —is read over the first half term and will introduce students to GCSE style questions.. The rest of the
LPs are half-termly units of approximately 6 weeks.

* Through reading in particular, pupils have a chance to develop culturally, emotionally, intellectually, socially and spiritually. Literature dominates
the Y9 LP especially, allowing students to develop a sense of moral responsibility and experience a range of controversial circumstances and
dilemmas.

* Spoken language continues to underpin the development of pupils’ reading and writing during key stage 3 and teachers will therefore ensure
pupils’ confidence and competence in this area continue to develop. With the Diverse Short Stories in particular, discussion forms much of the
learning as students discuss and debate issues that directly affect us in modern Britain. Pupils will be taught to understand and use the conventions
for discussion and debate, as well as continuing to develop their skills in working collaboratively with their peers to discuss reading, writing and
speech across the curriculum.

* Texts have been selected and resources designed to promote the key values of empathy, integrity, creativity and equality, in support of students’
striving towards excellence. Resources regularly sign-post qualities and opportunities to support the unifying vision of the Grove.

* Achievement will be championed regularly via Arbor parental email contact, AtL grades, E-praise postcards, phone calls home, faculty and whole-
school ‘Celebration’ nominations, and crucially for students via regular, explicit feedback of skills and grades.

* Independence and study skills will be fostered through challenging texts and questions, group and pair work, modelling, homework and
independent reading for pleasure. Flipped learning, literacy tasks, comprehension tasks and creative work will be set for homework. Students’
revision skills will be developed by in-class and homework assessment preparation. PfL ‘recap’ tasks and low-stakes quizzes have been built into all
schemes to support more effective knowledge retention and revision.

* Literacy skills will be addressed within all lessons with high-quality and challenging texts at the forefront of this strategy. These LPs are supported
by the ‘building better sentences’ and ‘building brilliant vocabulary’ resource schemes, literacy-focused homework, LP ‘confident communicator’
key word lists, spelling tests, literacy quizzes, the online ‘Bedrock’ literacy programme, and reading for pleasure.

Intent for implementation: ‘Learning Programmes’ to be covered: ‘Animal Farm’, Rhetoric, ‘Julius Caesar’, Diverse Short Stories, ‘An Inspector Calls’ and Poetry Anthology-’Cluster 1-Conflict and Nature’

This year of study seeks to expose students to a range of high-quality fiction and non-fiction texts, preparing them for their transition to GCSE at the end of this year. The curriculum carefully sequences opportunities to explore a range of
rhetorical texts to help them understand the purpose of the piece and how particular devices create nuanced effects. Aspects of rhetoric and bias have already been established within text and contexts in Y7 and 8 e.g. the dystopian
tyranny in Hunger Games and Crime and Punishment LPs. In Y9, we seek to develop this understanding with close study of Animal Farm and Julius Caesar, where students can understand the real and historical impact that leading political
figures and their rhetoric have on society. These classic texts are accompanied by a dedicated ‘Rhetoric’ LP — exploring the same aspects of composition in great speeches from history — from Alexander the Great right through to Greta
Thunberg — to form a larger schema focused on the language of power and persuasion. Students model their own speech writing through close study of these examples, refining, editing and improving their technique across series of
lessons to achieve the desired impact. This deliberate dovetailing of schemes allows students to experience rhetoric in a variety of contexts, consolidating knowledge of this and becoming more confident in using techniques in their own
creative work and supporting them in their own attempts at mastery. In Diverse Shorts (the last of the Ks3 LPs) we seek to expose students to a range of societal issues that affect adolescents and how writers can convey the world around
them. Lastly, studying a GCSE text and part of the Poetry Anthology at the end of the year enables students to be fully prepared for KS4 studies. All skills will be in line with the GCSE assessment criteria: AO1 (read, understand and respond
to texts); AO2(analyse the language, form and structure used by a writer to create meanings and effects, using relevant subject terminology where appropriate); AO3 (show understanding of the relationships between texts and the contexts
in which they were written; A04 (use a range of vocabulary and sentence structures for clarity, purpose and effect, with accurate spelling and punctuation).

Key assessments:

Formal assessment will occur once
per half-term.

Feedback strategies will be
integrated in every lesson

Teachers will live mark/

sample mark non-formal
assessments as part of the wider
feedback process.

Homework will support learning
within individual units.

Bedrock Vocabulary will used
within class and as homework to

Autumn Term
Reading exam question style
assessment: ‘Animal Farm’
Writing a formal speech:
Rhetoric

Spring Term

Literature style assessment:
‘Julius Caesar’

Reading assessment: Diverse
Short Stories.

Summer Term
Literature style assessment

and retrieval assessment: An

support and enhance students' Inspector Calls’
cross-curricular vocabulary Single poem response: Poetry
acquisition. antholoqgy

Impact: Good: Students can access KS3 work. They read with independence, understanding and resilience. They write with accuracy and begin to be creative.

Better: Students can confidently engage with KS3 work: They read with independence, understanding and fluency. They write with accuracy, control and growing ambition.
Excellent: Students confidently engage with the most challenging KS3 texts. They demonstrate evaluative skills when reading and analysing texts. They write consistently with ambition, creativity and fluency.
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Year 10 begins with an in-depth study of one of the greatest plays ever written: William Shakespeare’s Macbeth.
We navigate the murky waters of supernatural evil, murderous ambition, regicide and tyranny, before arriving at
the wreathed door of another titan of English Literature: Charles Dickens, and his most beloved tale, A Christmas
Carol. Scrooge’s past, present and future converge to help deliver Dickens’ timeless fable of compassion and
social responsibility. Departing Victorian England, we arrive at the shores of the second cluster of poems from the
Eduqgas Poetry Anthology collection. Shelley, Dickinson, Larkin and Duffy are just some of the stellar names
encountered here before we extend our poetic explorations beyond the anthology and into unknown, wilder
territory, in preparation for the unseen poetry section of the Literature qualification. Our Year 10 journey ends
with a leap into the Language-based content of Transactional Writing and Spoken Language presentations,
crafting personal and engaging responses to wide-reaching, prevalent issues.

The final stretch of students’ Key Stage 4 journey takes in a varied landscape of non-fiction and fiction texts,
honing reading-based skills of retrieval, analysis, evaluation and comparison. Imagination takes centre stage as
we return to creative-prose writing skills, lifting inspiration from the genius of those writers studied earlier in the
course to craft our own characters and worlds. Finally, we arrive back with those same authors and texts,
reconnecting with their stories, characters and messages, to prepare for the final GCSE examinations and the next
phase of the journey that awaits.

Curriculum Narrative
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The Big Picture:

Yeor 10 cantinwes to focus predominantly an English Literature (GOSE; based on the Summer Term Year 3 wherehy stwdents studied An Inspector Calis”
and the Poetry Anthology ‘Cluster 1-Conflict and Nature’, they will study Ndacheth” and A Christnras Carol’ thorowghly, develop their examimration
technique, and both embed and consolidate the skills learned in the previows year of study. They further develop their postry analysis skills for the Poetry
Anthalogy component examining poems in Cluster 2-Lowve; People, Place & Spoace’; transitioning these skills to the Unseen Poetry compaonent. For the
Ffast half term, the focus shifts to the Tronsoctiomal Winiting for English Language, with students completing their 5poken Longuoge pressntations.

Sl Year Group:

English Literature
& 10

English language

Intent for Implementation:

Uinits to be covered (learning prograommes): 1. Miacbeth’, 2 A Christmas Coral’, 3. Poetry Anthology: Love; Peaple, Ploce & Spoce 4. Unseen Poetry, 5. Transoctiongl Wiriting/Spoken Longuoge PFresentations
Al skills will be in line with the GCSE assessment criteria: AQ1 (recd, understond gnd respond to texts); ACZ{goalyss the language, form and structure used by o wiiter

to cregte meanings and effects, using relevant subject terminalogy where gppropriatel; AD3 (show understanding of the relationships between texts ond the contexts

i wehich they were written: A0S (use o range of vocabulary and sentence structures for clarity, purpose and effect, with accurgte spelling ond punctuation).

This year will build an prior legrning in both K52 and K52, in porticular yiilising the study and skills honed in Year 5, as outlined above, in order to ensure students gre successful on this course.

Implementstion

Autumn Term

Macbeth: Extract Analysis; Essay
Response; Knowledge Retrieval

The units within this year will be structured toward's the examingtion ot the conclusion of Yeor 11. They are based on
the students’ prior learning and skills and cwtstonding aregs of legrning reguired.

EMEC will be developed through the exploration of moral dilemmos in ‘A Christmos Corol” and ‘MWocheth’. These texts,
alongside the Poetry Anthology, explore the concepts of poverty, greed, ciass amnd hiergrchies, empathy, seif-

Consider your assessment
Markers

improvement, redemption, etc. Students’ analveis of chaorocters, relotionships ond themes reguires them to explors Identify where the following Ve

the way in which spiritual, moral, social and cultwral foctors con affect individwals and societ)y. will take place;

The learring goog@naoumes within the schemes of learning ore ol built on development of skills, embedding positive

goprogches ond consalidating priar learning. Independence will be tawght throwghouwt each unit wia Knowledge

Retrieval tests. Students will be provided with resources sa they con further themseeives through flipped learning and HE'!I’ assessments Spring Term

procticing independant revision skille. Uitimately, students wall be shown the methods of obtoining ond demonstrating
krowdedge and then will be groduwally supported to work with greater independence, originolity and vense.

Home learning approoches vory throughouwt the legrning grogogmmes ond ore o combination of research,
consclidation, an-line learning, guizzing, opply to demonstrote tosks, creative gpprooches. There is one set home-
learmning task per legrning grogromme.cycle (LP1/1) and then the outanamy is given ta teachers to give students o
Jurther hame-learming opportunity on g cigss-by-cioss bosis.

Achigverment will be celebrated regulary wio Arbor parental email contact, Aff, grodes [os port of the whole-schoo!
coproach), praise postoards, phone colls home ond intrinsically for the students wio reguior and explicit feedback of
the achievement of both skills gnd grodes.

Literacy skilis are explicitly referenced on each Learning Erpgnaoyms fourney ond ore specific 1o the course of
legrming. These may be specific vocobuwiory linked to the unit being studied, expliclt contextual TermE, punctuation,
sEntence structwres, or imeguwior speliings that need to be incorporated into the unit

Low stakes testing
Deep marking points
Home learning
Examinations
Conferencing
Feedback
Moderation

A Christmas Carol: Knowledge
Retrieval Tests; Themes basaed
E553y response

Poetry Anthology: Single poem
and Comparison analysis

Summer Term

Unseen Poetry: Single poem and
Comparison analysis
Transactional writing response
Spoken Languase AssSssments

Impact

By the conclusion of this ywear of study, students should hove a confident foundation of knowledge for GCSE English Literoture GC5SE aond demonstrate all of the skills listed
abowve. From the end of this yvear, students will transition their study ftowards the GCSE English Longuoge course and will be expected to demonstrate the skills listed here:
AQ1: identify and interpret explicit and implicit information and ideas; select and synthesise evidence from different texts: A02: explain, comment on, gnglyse how writers
use fonguoge and structure to achieve effects and influence readers, using relevant subject terminology; AQ3: compare writers” ideos and perspectives; AQd: evaluate texts
critically and support this with appropriote textual references. All af these skills mirror the requirements af the Literature course studied this vear and so ore applicable to
their final year of study. There are further skills thot focus on writing and spoken longuaoge skills that will also howve been rehearsed, but this continuity between Year 10
and 11 is explicit and linked.
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The Big Picture: vear 11 builds on the wnits introduced in the fingl haif-term of ¥10 to refine students’ English Language skills, challenging therm to become more Subject:

effective cormmunicetors, whilst preparing them for success in the English Longuage GCSE gualificotion. Reoding skils of retrievol, close analysis, companson, and evalugtion

are honed throwugh exposure to g range of high-quality fiction and non-fiction extrocts. Stwdents build on pricr knowdedge off tronsactional writing conventions, Cormposimg E HgliSh La nguage
respanses for g ronge off different purposes and oudiences. Cregtive prose writing skills ore also returmed o, developging students" abilities to waite with a high level off technical

ocowocy and imagingtive detail, whilst expioring norrative structure and the ways in which this con be monipuioted to create specific effects. Consolicdation of knowledge and . _

skills fimbed to the English Literaoture course sits afongeide the focus on English Lomnguaoge skills, with students supported in their preporations for the summer exomination E ﬂgllSh Literature

Year Group:

11

Intent for Im pleme ntation: umits to be coversd: 1. ‘Reading: 20' Century Fiction and 15" /215t Century Mon-fiction’, 2. English Longuage Consolidation, 3. Literature Consolidation, <. Fingl exam preparation,

practice and technigue

Al skifls will be in line with the English Longuoge assessment oriteria: A04 (identifyr and interpret explict ond imglicit informotion and idegs, selecting and spnthesising evidence from texts), A22 (explioin, comment, and analy=ss haw
wiriters wee languoge ond strecture to ochieve effects and influence readers, wsing relevant subiject terminology), 403 {comparing writers” idegs and perspectives, A (critically evaluvating texts, A5 (communicating dearly, effectively
and imaginatively for different forms, purposes, and gudiences), and A05 (deploying o ronge af vocabuiary ond sentence structures with gocwnote spelling and punctuation).

Consolidation of Litergture content will be underginmed by developrment in the followaing skills-oreas: AQ1 (reed, understond, and respond to texts); A2 fanaiyse the longuage, form and struchure wsed by o writer to cregbe meganings and
effects, using refevant swbjsct termminadogy where oppropriate]; A0F (show understonding of the relgtionshios between texts ond the contexts in which they were written, 404 (wse g range of vocobwlory and sentence structures for clority,
Durpose gnd effect, with occurate speiling ond punctuation).

Implementstion
- The units within this year will be structured towards the Languoge and Litergture examinations ot the conclusion af Formal gassessment will Autumn Term
Year 11. They aore the cwimination of students” prior legrning and skills throughout K53 and K54 ot the Grove, 1. Reading: 20" Century Fiction ang
incorporating o rich topestry af texts, contexts, and genres to develop students’ love of longuaoge, fine-tuning their occur ance per hr:r.[f—term A9 /2 1 et Century Non-fiction,
ability to communicare. or as part of mock 2. Englizh Longuage Consolidation
As with Y10 content, S50 will be developed through consalidation af the key litergture texts and contexts, chiefly examination series
throwgh the mora! dilermmas ot the respective hegrts of An Inspector Coills’, A Chrstrmas Coro!’ and TWacbeth”.

Lrudents’ understonding of specific contexts linking ta these textr is brogdened throwgh the study of closely linked

man-fiction extracts and texrs. Feedback strategies will be
The learning programmes within the schemes of learming are all built on development of skills, embedding positive fﬂngfﬂI’E'd i every lessorn
goprogches, and consalidating prior learming. Independence will be tought throughout each unit wia Knowledge
Retrieval tests. Students will be provided with resources so they can further themselves throwgh flipped learning and
practicing independent revision skille. Witimotely, stedents will be shown the methods of obtaining ond demonstrating Teachers will live mark/
kmowiedge and then will be grodually supported to work with greater independence, originality, and verve. _ggmp,re mrark nﬂn_ﬁ-_)rmaj'
Home legrning approaches vary throughowt the legrning progrommes ond ore o combination of research, gssessments as pﬂnl"f G_f the

Spring Terrm

3. Literature Consolidation

4. Fingl exam preparglian, groctice,
and techrigue

cansolidation, an-line learning, guizzing, gpoly to demonstrote tosks, cregtive gpprooches, ond flipped-learning

exercices. wider feedback process.
Achievement will be celebroted regularty via Arbor parental email contact, Al grodes (as port of the whole-school Summer Term
coproach), praise postcords, phone calls home and intrinsically for the students vio reguiar and explicit feedback of Homework will suppﬂrf Fimal GCSE examinations take place.

the achievemeant of both skilis and grodes. I . A A o i
Literoacy skills gre explicitly referenced on each Learning Programme Journey and are specific To the course af LU LA L

tegrming. These may be spedcific vocobwiary linked to the unit being stwudied, expliclt contextwal terms, puncteation, units.
sentence structwres, or irmeguwiar speliings that need to be incorporgted into the unit

Impact

gy the conclusion af this yvear af study, students will hove o canfident grasp of key skills and content across both disciplines of English Language and Literature. They will
be able to explore 0 broad range af texts and contexts ocross varied genres with clarity and developing precision, working towards critical evaluation in some cases.
Students will have the tools to better understand themselves and the world around them.




English Literature
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The A Level Literature course begins with two simultaneous trips: one to 15t" Century Denmark with
Shakespeare’s classic tragedy, Hamlet, and the other to 1940s New Orleans in Tennessee Williams’
seminal play, A Streetcar Named Desire. A comparative study of John Webster’s twisted Jacobean
revenge tragedy, The Duchess of Malfi follows, before we progress to Milton’s epic poem, Paradise Lost:
Book IX and exploration of two novels in preparation for an extended essay: Mary Shelley’s monstrous
proto-science fiction, Frankenstein, and Cormac McCarthy’s apocalyptic masterpiece, The Road.

Pulling together the various strands of study from previous years, the Year 13 landscape is wild and
varied. There is a strong focus on unseen analysis, both in poetry and prose, and we encounter the
best that these forms have to offer whilst fine-tuning skills of analysis, interpretation and evaluation.
A comparative study of the poetry of Ted Hughes and Sylvia Plath springs forth in the second half-
term, before returning to Shakespeare, Williams, Webster and Milton in final consolidation before the
conclusion of the course.

Curriculum Narrative



=
-
o=
Ll
-
o
o~
Lo |
-
4]
@
-
[+ 7]
£
{
-
(4]
Q
—
L ]
o
Q
e
@
-t
L]
(¥ p]

The Big Picture: Yeor 12 introduces students to the A-level English Literoture course, building fram the key skills developed within the GOSE Litergture Subject: Year Gr‘{)up'
stwdy. The course begins with an extended focus on Drama, from g detailfed ond critical exploration of Shakespeare’s masterpiece, ‘Hamlet’, to o "
comparative study of Tennesses Willioms" Southern Gothic melodrama, ‘A Streetocor Nomed Desire” and lohn Webster's Jocobsan revenge tragedy, The Engligh Literature 12

Duchess of Mglfi’. The second half of the year progresses to g study of John Milton’'s epic, ‘Porodise Lost” and explorgtion of two movels in prepoaration for

the NEA extended essay: AMaory Shelley’s Fronkenstein’ and Cormoc MoCarthy’s ‘The Roogd”. Critical perspectives form o key companent in each of these

content greas and students are challenged to engage with g diverse selection of viewpoints and contexts in develogping their own critical woice.

Intent Tor Im pleme ntation:

Linits to be covered: 1a. Homiet, 1b. Comparative Study: A Streetcar Named Desire” & The Duchess of (daifi, 2o0. Paradize Last, 2b. NEA Novel Study: Fronkenstein’ and The Rood”.

Al skills will be in line with the K55 assessment criteria: A1 Articwiote informed, personal and creative responses to (iterary texts, using associoted concepts ond terminology, and coherent, gocwrote written
expression (recd, understand and respond to texts); A02 Angiyse ways in which meanings are shaoped in litergry texts; A03 Demanstrate understanding of the significance and influence of the contexts in which
fiterary texts are writtern and received,; AQY Explare connections acroass litergry texts; A05 Explore litergry texts informed by different interpretations. The pear will extend students for beyond their prior learing in
K54 gnad help prepare students for the rigors of Higher Education.

Implementation

- All units within this year underpin prepaorotion for the examination ot the conclusion of Yeor 13 Assessment markers: Autumn Term
- ithin each wait, o stromg focus on retention of key knowledge is embedded, assessed throwgh regulor low-stokes Homilet
testing and unit GEsessments. Coarm ; s
paragtive Stwedy: A Streetoor
- SMASC iz oodressed in il texts and study areos. For example, the roie of religion (especiolly Christianity) in our sooiety HE]I' assessments WNamed Desire’ & “The Duchess of
is explored in both ‘Haomdet” and Paorodise Lost’, as gre themes about ouwr wnderstonding of owrselves ond owr ploce in Lowr stakes l'EStil‘lE el
the warid. Morgl difermmaos and concepts of power, poverty, dystopion futures, eic. are coversd through a stedy of D‘E‘Ep ma rking pﬂil’ltﬁ
The Rooad’ and ‘Frankenstein’. Students” analysis af characters, relationships and themes requires them to explore the .
way it which spiritual, morgl, socigl, and culturgl foctors caon gffect individuals ond sochet)y. Home |E3mll‘lE
- High-quality resowurces, higher-leve! knowiledge and independent study are all prioritized vig the foculty’s commitment Examinations Spring Term
to development in this area throwgh staffs ARPs (port of the appraisal process). Exampies inciude Routledge critical Conferen [:iI'IE Hamier

analysis texts, the British Library, Oxford study texts, the level 5' resowrces on The Doy, resowrces from Digital . .
Theatre +° and the ‘English ond Media Centre' online poral Feedback mr?;;r;%:;;ﬁ:#
- Independent stwdy formes o key spine’ of learming os without T, students will not make the necessary development in Moderation el
their legrning. Stwdents are given critical theory, reviews, onalysis, journals, gromotic prodwctions, ic to
camplemeant study in each content orea.
- Achisverment will be celebroted regularly wia Arbor parental email contact, Agf, grodes (o= port of the whole-schoo!

Porodise Lost

goproach), oroise postoards, phone colls home and intrinsically for the students wio regulior and explicit feegdback of Summer Term
the achiewvement of both skilis ond grodes. MEA Mowvel Study: Frankenstein
- Literacy skills are explicitly referenced on each Learning Eragrammes Journey and are specific to the course of and The Road.

legrmimng. These may be specific vocobuwlary linked to the unit being studied, explicit contextual Terms, punciuwation,
sEntence structures, or irmeguior speilings that need to be incorporated into the unit.

Porodise Lost

Impact
Students will develop a life-long love of English Literature. They will begin to see themselves as experts in their subject, recognizing and utilising the skills of ‘close reading”
ocross g range af subject areas, as well os being able to ‘caorry’ their newfound skills into other areas of life so that they can effectively scrutinize informaotion and

studies and interests in other areas.
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The Big Picture: Subject: Year Group:
Year 13 builds on the fouwndation for the course in Year 12 with angoing developments to the NEA complemented by the introdwction af unsesen postry -
anglysis. Students will have obwiously covered this skiall in K54 so Year 13 offfers on opportunity for students to see a marked increase in both the level of Engligh Literature 13

challenge and their level of analysis in this ffeld. In the second half-term, poetry analysis is developed further os students study the work of Ted Hughes

and Splvia Ploth. 5pring term starts with three weeks of revision ahead of full mock exams and then reverts to consolidation of the study of Haomiet

covered in Year 12, glong with the poetry studied in Year 13, The term finishes with @ focws on feedback, revision and developing exam skills.

Intent Tor Im pleme ntation:

Linits to be covered: I. NEA extended study of ‘Frankenstein’ and The Road’, 2. Unseen poetry, 3. The poetry of Ted Hughes and Sylvia Pigth, 4. Revision and exan skills

Al skills will be in line with the K55 assessment criteria: AJ1 Articwiote informed, persongl and crealive respanses to iterary texts, using associgted concepts and terminology, and cahersnt, accurgte written
expression (recd, understand and respond o texts); A02 Anglyse ways in which meanings are shaped in lterary texts; A02 Demonstrote understanding of the significance and influence of the contexts in which
fiterary texts are written and received; AOQ4 Explore connections acrass literary texts; A0% Explore literory texts infarmed by different interpretations. The year will extend students for beyond their prior learing in
K54 gnd help prepare students for the rigors af Higher Education.

Implementation

- Al weits within this yeor underpin prepargtion for the examinatian of the concusion of Year 13. They are baosed on Assessment markers: Autumn Term
the students’ prior legrning and skills in Yeor 12, os well a5 ensuring that gops in learming ore identiffed and MEA- Frankenstein and The Rood.
oddressed. .

- SMSC i oddressed in il texts and study aregs. For exampile, the role of religion (especially Christianity) in our sooiety l"':':—"'!I" assessments Unseen poetry analysis. .
is explored in both ‘Homdet' and Porodise Lost’, as are themes abowt our understonding of cwrselves and our ploce in Low stakes testi ng ﬁ::-:aet;w of Ted Hughes and Sylvia
the warfg. Morgl difermmos ond concepis of power, poverty, dystopion futures, efc. ore covered through o stwdy of D'E'Ep ma rking pﬂil‘ltﬁ .
The Rood” and ‘Frankenstein’. Students” analysis of characters, relationships and themes requires them 1o explore the . Unseen assessments 1 and 2.
weay it which spivitual, morol, sgoigl ond culturol foctors con affect individuals and society. Home learning

- High-quality resources, higher-lfevel knowledge and independent study are all priaritized wio the foculty’s commitment Examinations Spring Term
to development in this area throwgh staffs ARFs (port of the appraisal process). Exaomples include Routledge critical Confaeran Eil‘IE Revision of Hamiet and all poetry

analysis texts, the Brtish Library, OQxford study texts, the level 5' resowrces on The Doy, resowrces from Digital

Theatre +' and the E' Maogaozine. Feedback covered to this point.
- Independent stwdy forms g key spine’ of learmimg @5 withowt i, students will not make the necessary development in Moderation Full mock exams at the start of
their learming. Stwdents are given critical theory, reviews, anolysis, journals, droamotic prodwctions, etc. to the term.
complement their study of eoch content areo. MEA internal deadline.
- Achievement will be celebroted regulary vio Arbor parental email contact, Agl grodes (as part of the whole-schoo!
goproach), praise postcards, phone calls home and intrinsically for the students wio regulor and explicit feedback of Surmmer Term

the achievernent of both skilis ond grodes.

- Litergcy skills are explicitly referenced on each Learning Erggogmims fourney and gre specific 1o the course of
legrming. These may be specific vocobuwiary linked to the unit being studied, explicit contextual TEMMsE, pUWNCtWation,
sentence structwres, or irregulor speliings that reed to be incorporoted into the unit

Examinations

Impact

Students will have developed o life-long love of English Literature. They will see themselves as experts in their subject and will feel prepored for RHigher Education, whether
this be specifically in English Literoture or elsewhere. They will recognize and utilize the skills of ‘close reading’ ocross a ronge of subject aoreas, as well os being able to
‘carry”’ their newfound skills into other areas of life so thaot they can effectively scrutinize information and language in the world around them. Students see ond value the




